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(The role of non-words in Reading skill)

Abstract:

The decoding of letters to sounds and reading words with
frequency connecting their sounds is very much important in the
reading skill.

Such students of ECE (Early Child Education) level who
are fluent in reading can easily comprehend the words. But those
who are not or less skilled in reading, are unable to comprehend
sentences and paragraphs completely and easily.

It is proved in various researches that the education
system is impossible to be upgraded and developed until and
unless the effective system of examination is not implemented and
enforced. So, for assessing the level of students of decoding the
words’ Formative or Ongoing assessment is significant.

Regarding decoding of words as it enhances reading skill,
the Non-words activity is suggested for giving more emphasis on
non-sense words which will help us to fight destructive element of
cramming also.

In this paper the technique for making non-words is
shared. It is highly recommended, therefore, decoding of non-
words activity in ECE Level Curriculum may be included.
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Basic literacy is the foundation children need to be
successful in all other areas of education. Children first need to
“learn to read” so that they can “read to learn.” That is, as children
pass through the grade levels, more and more academic content
is transmitted to them through text, and their ability to acquire new
knowledge and skills depends largely on their ability to read and
extract meaning from text. For example, math is an important skill,
but using a math book requires the ability to read. Students are
also increasingly required to demonstrate their learning through
writing, a skill integrally tied to reading and reading
comprehension. Moreover, a low level of literacy severely
constrains a person’s capacity for self-guided and lifelong learning

that is so important beyond the classroom walls into the world of
adult responsibilities.®
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A group of letters or speech sounds that looks or sounds like a
word but that is not accepted as such by native speakers. (3)
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Decoding refers to the process of translating a printed
word into a sound. First, please read the following words
aloud: dog, table, jump. This is an example of decoding regular
words, and is sometimes called word identification skill. Regular
words are commonly used words, i.e., words frequently found in
printed material. Second, please read the following words,
aloud: blud, wight, frish. This is an example of decoding nonwords
(or decoding pseudowords), and is sometimes called word attack
skill. Pseudowords are pronounceable based on phonics rules but
are not real words. A highly similar task involves asking students
to read words that they have never seen before—i.e., unfamiliar
words.®
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In the very earliest stages of word reading development there may
be a strong association between the rate of growth in cognitive
processing, print knowledge, and decoding skills.®
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Acquiring literacy becomes more difficult as students grow
older; children who do not learn to read in the first few grades are
more likely to repeat grades and to eventually drop out of school.
That is, if strong foundational skills are not acquired early on, gaps
in learning outcomes (between students who have mastered
foundational reading skills and those who have not) grow larger
over time (Adolf, Catts, & Lee, 2010; Daniel et al., 2006; Darney,
Reinke, Herman, Stormont, & lalongo, 2013; Scanlon, Gelzheiser,
Vellutino, Schatschneider, & Sweeney, 2008; Torgesen, 2002).
The common metaphor of “the rich get richer and the poor get
poorer” is often quoted in discussions of the disparities that occur
between fluent and nonfluent readers for children who are unable
to acquire reading and comprehension skills in the early grades
(Gove & Wetterberg, 2011). ©
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Over the course of an academic year, a set of parallel
word and nonword reading tasks, constructed using curriculum-
base measurement techniques and administered on a monthly
basis, were capable of demonstrating individual change in
decoding skill. ©
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